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This article is the outcome of a study conducted to train the English language teachers who 
were with minimal or nil awareness and exposure of English language teaching 
methodologies. Apart from the practical exposure in the orientation course, the thin module 
etched with best possible aspects of ELT methodologies will be helpful as a ready reckoner. 
This article is an attempt to wet the research acumen of its budding teaching fraternity in the 
domain of ELT.   
 
INTRODUCTION 
The abundance of approaches and methodologies is a prominent characteristic of 
contemporary English as Second Language and English as Foreign Language teaching. It 
symbolizes the strength and scope of the profession. Theory is an essential ingredient in 
practice that guides the way in which language practitioners opine and approach Teaching 
Learning process. Theory helps to predict, explain and assess situations and possibilities, and 
provides a rationale to react and intervene language acquisition process. It aids in identifying 
the feasible approaches have been introduced, experimented and understood. Methods are the 
specific techniques and approaches that are adopted to implement to accomplish tasks and 
reach specific goals. Theories often inform of the type of method that is most appropriate for 
use.  
 
KRASHEN'S MONITOR THEORY (INPUT HYPOTHESIS) 

What are Krashen’s hypotheses? 

Krashen’s theory of second language acquisition consists of six main hypotheses:  

 the Acquisition-Learning hypothesis 
 the Monitor hypothesis 
 the Natural Order hypothesis 
 the Input hypothesis 
 the Affective Filter hypothesis 
 the Reading Hypothesis 

According to this him, teachers should be aware that certain structures of a language are 
easier to acquire than others and therefore language structures should be taught in an order 
that is conducive to learning. Teachers should start by introducing language concepts that are 
relatively easy for learners to acquire and then use scaffolding to introduce more difficult 
concepts. Learners’ most direct source of information about the target language is the target 
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language itself. When they come into direct contact with the target language, this is referred 
to as “input.” When learners process that language in a way that can contribute to learning, 
this is referred to as “intake”. 

According to this theory, the optimal way a language is learned is through natural 
communication.  As a second language teacher, the ideal is to create a situation wherein 
language is used in order to fulfill authentic purposes.  This is turn, will help students to 
‘acquire’ the language instead of just ‘learning’ it. 
GRAMMAR-TRANSLATION 
The grammar-translation method was first known in the United States as Prussian Method. 
(Kelly: 1969) During the 18th, 19th and early 20th century, grammar-translation method was 
formulated based on the assumptions that language is primarily explicit and that the main 
purpose of second language study is to build knowledge of the structure of the language 
either as a tool for literary research and translation or for the development of the learner’s 
analytical capacity. It was assumed that the process of second language learning must be 
deductive and it must be carried out with constant reference to the learner’s native language. 
A typical lesson conducted under the guidance of this method bears the following 
principal characteristics: 

• The ultimate purpose of foreign language teaching is to read materials written by 
foreign language, such as reading foreign classics, so written language is emphasized 
rather than oral language.  

• The goal of foreign language learning is to translate that foreign language into one’s 
mother tongue. If a student can do this, he or she has become successful in foreign 
language study. 

• Vocabulary selection was solely based on the reading texts used, and the meanings 
were taught through bilingual method. 

• Sentence is the basic unit of teaching and learning practice.  
• Because oral language ability is not the goal of this kind of teaching, it results in 

many learners who have learnt even more than ten years yet unable use. 
• Teachers are the absolute authorities in the class.  
• Students are just absorbers, busy with writing down every detail of the knowledge 

teachers give them.  
• Langue form, i.e. grammar, accuracy is emphasized. Grammar is taught deductively 

that is, by presentation and study of grammar rules, which were generally practiced 
through translation exercises. 

• Reading and writing are the major focus: little or no systematic attention is paid to 
speaking or listening.  

• Students are always encouraged grasp and memorise language rules. 
• Teachers always use their native languages to conduct the lessons. “The First 

language is maintained as the reference system in the acquisition of the second 
language,” (Stern 1983: 455) 

 
This method dominated foreign language teaching from the 1840s to the 1940s, and in 
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modified form it continues to be popularly used in some parts of the world. This method 
often creates dislike in students, whereas for the teachers it is less demanding. In the mid and 
late nineteenth century a movement of gradual opposition to the grammar-translation method 
started. This reform movement, as it was referred to, laid the foundations for innovative 
practices and new ways of teaching languages. This development also led to several 
controversies and that debate continues till date. 
 
STRUCTURALISM  
Some scholars gradually became not satisfied with structuralism when they got to see clearly 
about the flaws of traditional grammar. They thought it blocked the way of further research of 
language. It eventually would cause negative effect on language development and 
thedevelopment of linguistics. They looked for new approaches to language study, and this 
brought about structuralism, also popular as structural linguistics. 
What Is Structuralism?  
According to Longman Dictionary of Language Teaching and Applied Linguistics, 
Structuralism is ― an approach to linguistics which stresses the importance of language as a 
system and which investigates the place that linguistic unit such as sounds, words, sentenced 
have within this system 
 
STRUCTURAL-ORAL-SITUATIONAL APPROACH  
This approach is popularly known as S-O-S approach. It came into existence as an alternative 
to direct method of English language teaching as a second language.  
Brief History: 
It is very interesting to know how this approach came into practice. It is an outcome to the 
experiments carried out in the army camps during World War II. When USA entered the 
World War II, they wanted personnel who were fluent in German, French, Italian, Chinese, 
Japanese and other languages and who could work as interpreters, code-room assistants, 
translators, etc. The US government wanted the universities to set up special language 
training programmes, and for this purpose Army Specialised Training Programmes (ASTP) 
was established in 1942. It lasted only for about two years but left an indelible impact on the 
academic communities, linguists and language teachers. Linguists and applied linguists 
became popular as the demand for teaching of English as a foreign language increased 
manifold. Apart from this, thousands of students who travelled to USA from foreign 
countries for pursuing higher studies required training in English to get admitted in any 
course. These reasons resulted in the S-O-S approach of language teaching, in the 1950s.   
At the time when structural approach developed by linguists was gaining ground, the applied 
linguists and methodologists were developing oral approach to teaching English as FL or SL. 
These two traditions developed independently and the two prominent linguists, Harold 
Palmer and A.S.Hornby, developed this approach with a scientific foundation that was more 
methodical than the direct method. It was Hornby himself who used the term ‘structural 
approach’ in the title of a renowned series of ELT articles published in the year 1950. 
What is the Structural-Oral-Situational approach? 
The S-O-S approach is the presentation and practice of carefully selected and graded 
grammatical structures of English in effective, meaningful situations, initially through speech 
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and later through reading and writing. 
In this approach language is considered as structurally related components for the 
understanding of meaning, the components being phonemes, morphemes, words, structures 
and sentence types.  

• Structures or teaching items, are selected and graded by language teaching experts 
• Grading is a term used for sequencing the language items like “what should come 

before what?” And “what can be combined with what?” 
Techniques used in the S-O-S approach include situations (classroom situations, outside the 
classroom, verbal situations etc.); drills (call –word technique substitution, incremental drills, 
backward changing technique, completion, transformation. Language laboratory is used to 
train and assign in phonetics related tasks.   
Entry into India: 
S-O-S approach entered the ELT domain in India in the year 1952. Tamilnadu was the first 
state to use this approach for the teaching of English as SL. The success of this approach in 
Tamilnadu, paved way for this approach of ELT in other states of India, namely Andhra 
Pradesh, Karnataka and Kerala. As a result of this widespread popularity of this approach, 
especially in southern states, instead of starting separate English language teaching institutes 
state-wise, the Regional Institute of English at Bangalore was started in 1963.  
It can be said that structural syllabuses have met with a favourable reception at the hands of 
English teachers all over India.  
 
THE NOTIONAL-FUNCTIONAL APPROACH 
Notional –functional approach, like the structural approach, was developed in non-academic 
context. In the sixties and seventies many European countries were experiencing an upsurge 
on the economic front. The result of this was demand among the labour class to shift to those 
countries. The migrant community of labour was in dire of local language. The conventional 
methods of language learning did not produce the desired outcome. In those circumstances 
the Council of Europe and the Council of Cultural Cooperation were entrusted with the 
responsibility of developing courses, which will address this demand. The aim of Project 
Number Four (Modern Languages) was improving and intensifying language learning with 
factors facilitating European understanding. Principles of threshold level, needs analysis, 
language functions and notions were applied to design courses. The practices incorporated in 
these that were meant for adult learners of second language were introduced in a customised 
way for school level.  
What is the notional-functional syllabus? 
Two kinds of syllabuses were almost simultaneously: the functional syllabus and the notional 
syllabus. Functional syllabus was arranged according to the functions incorporating with 
required aspects of language for the same. D.A.Wilkins was the main proponent of notional 
syllabus. This syllabus begins with the meanings, terms and concepts a learner needs to 
communicate. Examples of categories are semantico-grammatical, communicative function 
etc. There was overlapping in the use of terms and concepts and as a consequence, within 
notime, the term notional-functional was being used as one.    
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THE SILENT WAY 
The Silent Way is the name of a method of language teaching devised by Caleb Gattengo, a 
teacher of mathematics. This methods shares the ground with other theories and educational 
philosophies. The primary precept of this theory was ‘teaching must be subordinate to 
learning.’ As it is implied, in the silent method the teacher is almost silent, and the learners do 
the talking.  The silent way is also related to a set of premises that are succinctly represented 
in the words of Benjamin Franklin (16th century born versatile of USA) as: 

Tell me and I forget 
Teach me and I remember, 
Involve me and I learn. 

The silent method adopts a structural syllabus with lessons planned around vocabulary and 
grammar. Vocabulary is selected according to the degree which can be etched in the 
structure. New elements such as the plural forms of nouns were taught using a familiar 
structure. Numerations occurs early because of their need in everyday use.  
Teaching tasks and activities in this method are prepared in a way to encourage and enhance 
the learner’s oral response without the teacher’s intervention. Learners are taught words, 
phrases and then their own utterances are elicited. 
In this method, the teacher’s silence makes room for peer interaction and thus the learners 
exert a strong influence over each other’s learning degree. The teacher dons the role of a 
silent ‘engineer’ in this method.   
 
SUGGESTOPAEDIA 
Suggestopaedia is a method developed by the Bulgarian psychiatrist-educator 
GeorgiLozanov. It is a specific set of learning recommendations and principles of ‘joy and 
easiness’. Most of the methodology in suggestopaedia is based on suggestology, which 
Lozanov describes as a “science …. Concerned with the systematic study of the non-rational 
and/or nonconscious influences” that human beings are constantly responding to (Stevick 
1976:42). Suggestopaedia can be best understood as one of a range of theories that purport to 
describe how attentiveness is manipulated to optimise learning and recall.  
Lozanov asserted that we do not use our mental capabilities to the fullest as we have within 
us many psychological barriers. Those barriers bound, creating fear and uncertainty of 
outcome. In this method learners are suggested to overcome fear of uncertainty. It is the 
pedagogic application of suggestion and it helps learn identify the hidden reserves of talent 
and grey regions of the mind. In this method learners -  
 Listen to soothing music 
 They shall close their eyes 
 They are given new identities 

Lozanov acknowledges the likelihood of resemblance to ‘hypnosis’ but claims a more 
methodical process involved in Suggestopaedia.  
 
TOTAL PHYSICAL RESPONSE  
Total Physical Response (TPR) is a language teaching method developed around the 
coordination of speech and action. It is evolved by James Asher, an experimental 
psychologist. This method aims to teach language through physical (motor) activity. It bases 
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its principles on the way a child learns the mother tongue that is through focused listening 
and observation. Likewise in total response mmethod listening comprehension is the basis for 
language learning. 
In this method, the teacher gives the instructions and commands; learners respond and 
perform the expected action.  
 
THE DIRECT METHOD 
The direct method has been strongly favored among language teachers for many years now. 
The direct method utilizes L2, employing visual aids and role-playing extensively, and 
encourages students to use an inductive approach to discover the rules of the target language. 
The ELT exponents and practitioners believed in the natural method and asserted that a 
foreign language can be taught without the translation or the use of the mother tongue. It 
attempts to simulate the conditions through which we acquire our native language and, 
therefore, heavily discourages the use of the mother tongue. 
It was argued by critics, a language can be best taught by using it actively in the classroom. 
Rather than using analytical procedures, which lay emphasis on explanation of grammar rules 
in teaching process, teachers should encourage direct and spontaneous use of the target 
language. In this method, the teacher was important than the text in the initial stages. 
Language acquisition began with systematic attention to speaking and pronunciation.   
 
AUDIO-LINGUAL LANGUAGE TEACHING 
Audio-lingual language teaching method mainly developed in America in the sixties and 
seventies. This popular method of 1940s through the 1960s, is based in structural linguistics 
(structuralism) and behavioristic psychology (Skinner’s behaviorism), and places heavy 
emphasis on spoken rather than written language, and on the grammar of particular 
languages, stressing habit formation as a mode of learning.  
 
Language was introduced through dialogues which contained common structures useful in 
everyday communication. This method tried to demonstrate the fact that a language teaching 
method can be based on rigorous scientific disciplines like linguistics and psychology.  
Main features of audio-lingual method 

• In the audio-lingual method each skill of LSRW was treated separately. 
• Pattern drilling was an essential part of the teaching technique.  
• This method focused mainly on the skills of listening and speaking. 
• The other two skills of writing and reading were not neglected but the thrust was more 

on LS skills. 
• Language laboratory was introduced as an important teaching aid.  
• Dialogues, rote memorization, role playing etc. were the predominant activities. 

The audio-lingual method like the direct method tried avoid the use of bilingual method that 
is use of mother tongue. Audiolingual approaches do not depend so much on the instructor’s 
creative ability and do not require excellent proficiency in the language, being always railed 
to sets of lessons and books. Therefore, they are easy to be implemented, cheap to be 
maintained and are still in use by many packaged language courses. 
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SCRIPT THEORY 

Script theory is predominantly proposed to expound language processing and higher thinking 
skills. It is interesting to note, to demonstrate this theory, a variety of computer programs 
have been developed. Schank (1991) applies his theoretical framework to story-telling and 
the development of intelligent tutors. Shank & Cleary (1995) describe the application of these 
ideas to educational software. The central focus of Schank’s theory has been the structure of 
knowledge, especially in the context of language understanding. Schank (1975) outlined 
contextual dependency theory which deals with the representation of meaning in sentences. 
Building upon this framework, Schank & Abelson (1977) introduced the concepts of scripts, 
plans and themes to handle story-level understanding. Later work elaborated the theory to 
encompass other aspects of cognition.  

1. Conceptualization is defined as an act or doing something to an object in a direction.  
2. All conceptualizations can be analyzed in terms of a small number of primative acts.  
3. All memory is episodic and organized in terms of scripts.  
4. Scripts allow individuals to make inferences and hence understand verbal/written 

discourse.  
5. Higher level expectations are created by goals and plans.  

The key element of conceptual dependency theory is the idea that all conceptualizations can 
be represented in terms of a small number of primative acts. In Schank’s theory, all memory 
is episodic that is organized around personal experiences rather than semantic categories. 
Generalized episodes are called scripts; specific memories are stored as pointers to scripts 
plus any unique events for a particular episode. Scripts allow individuals to make inferences 
needed for understanding by filling in missing information. Schank uses script theory as the 
basis for a dynamic model of memory. This model suggests that events are understood in 
terms of scripts, plans and other knowledges structures as well as relevant previous 
experiences.  
 
THE READING METHOD 
The reading method was based on the premise of that the ability to read English as utmost 
important. This method was developed entirely for pragmatic purposes. Michael West, who 
taught English in India, argued that for Indians, the ability to read fluently in English was 
more important than speaking in English.  The objective of the reading method was to 
enhance the reading skills of learners.  
This method was rejected on the grounds that if the learners are taught language with 
emphasis on reading they were unable to comprehend the ungraded text. The method was 
considered as myopic and thus was rejected.  
 
THE BILINGUAL METHOD 
The bilingual method proposed by C.J.Dodson tried to etch various aspects of the direct 
method and the grammar-translation method and develop an effective second language 
teaching method. This method was advocated by Dodson in 1960s. The bilingual method 
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allows the use of mother tongue; but, strictly limited to concept translation stage/step. This 
method makes use of the traditional three P’s: presentation, practice, production. The three 
P’s are the three main stages of any language lesson. First, you present material, thenteacher 
and learners practice together and students are expected to produce something with their new 
knowledge. 
The steps of this method are as follows: 

1. Imitation of basic Target Language (L2) sentences 
2. Interpretation of L2 sentences 
3. Substitution and extension of L2 sentences 
4. Independent sentence construction and expression 
5. Reverse interpretation/translation or vice-versa that is from L2 to L1 or L1 to L2 
6. Interpretation of messages/questions 
7. L2 questions and answers 
8. Conversation practice 

The bilingual method advocates the use of the L1 in learning the L2. It’s distinct from the 
grammar-translation method in that it places a strong emphasis on oral language. Later in this 
post we’ll examine in more detail how these principles can benefit learning in your 
classroom. 
 
CONCLUSION 
By the middle of the 20th century cognitive psychologists propounded theories that help to 
explain the limited effectiveness of the traditional prescriptive and mechanistic approaches to 
language teaching. These theories serve as a basis for the new natural-communicative 
approaches. 
Beginning in the 1950s, Noam Chomsky and his followers challenged previous assumptions 
about language structure and language learning, taking the position that language is creative 
(not memorized), and rule governed (not based on habit), and that universal phenomena of 
the human mind underlie all language. This “Chomskian revolution” initially gave rise to 
eclecticism in teaching, but it has more recently led to two main branches of teaching 
approaches: the humanistic approaches based on the charismatic teaching of one person, and 
content-based communicative approaches, which try to incorporate what has been learned in 
recent years about the need for active learner participation, about appropriate language input, 
and about communication as a human activity. Most recently, there has been also a 
significant shift toward greater attention to reading and writing as a complement of listening 
and speaking, based on a new awareness of significant differences between spoken and 
written languages, and on the notion that dealing with language involves an interaction 
between the text on the one hand, and the culturally-based world knowledge and 
experientially-based learning of the receiver on the other.  
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